6A-6.03018 Special Programs for Students with Specific Learning Disabilities.

(1) Definition. Specific learning disabilities refers to a heterogeneous group of psychological processing disorders manifested by significant difficulties in the acquisition and use of language, reading, writing, or mathematics. These disorders are intrinsic to the individual and may occur across the life span. Although specific learning disabilities may occur concomitantly with other handicapping conditions or with extrinsic influences, the disabilities are not primarily the result of those conditions or influences.

(2) Criteria for eligibility. A student is eligible for special programs for specific learning disabilities if the student meets all of the following criteria as determined by the procedures prescribed in Rules 6A-6.0331 and 6A-6.03411, F.A.C.

(a) Documented evidence which indicates that general education interventions have been attempted and found to be ineffective in meeting the student’s educational needs.

(b) Evidence of a disorder in one (1) or more of the basic psychological processes required for learning. A psychological process is a set of mental operations that transform, access, or manipulate information. A disorder in a psychological process is a relatively enduring and stable feature of an individual’s cognitive skills that limits the ability to perform specific academic or developmental learning tasks. Processing deficits may manifest themselves differently at different developmental levels.

1. Documentation of process disorder must include one (1) standardized instrument in addition to the instrument used to determine the student’s level of intellectual functioning.

2. In addition, a district may establish criteria for the use of more than one (1) instrument to determine a process disorder and other criteria which will assist in determining a process disorder.

(c) Evidence of academic achievement which is significantly below the student’s level of intellectual functioning.

1. For students below age seven (7), evidence must be presented that the student exhibits a significant discrepancy between levels of intellectual functioning and achievement on tasks required for basic reading skills, reading comprehension, oral expression, listening comprehension, mathematics calculation, mathematics reasoning, or written expression.

2. For students ages seven (7) through ten (10), evidence must be presented that the student exhibits a discrepancy of one (1) standard deviation or more between an intellectual standard score and achievement standard score in basic reading skills, reading comprehension, oral expression, listening comprehension, mathematics calculation, mathematics reasoning, or written expression.

3. For students ages eleven (11) and above, evidence must be presented that the student exhibits a discrepancy of one and one-half (1 1/2) standard deviations or more between an intellectual standard score and achievement standard score in basic reading skills, reading comprehension, oral expression, listening comprehension, mathematics calculation, mathematics reasoning, or written expression.

4. A district may establish criteria for the use of more than one (1) instrument to determine a deficit area, and other criteria which will assist in determining an academic deficit.

(d) Evidence that learning problems are not due primarily to other handicapping conditions.

1. For students with intellectual deficits, evidence that intellectual functioning is no more than two (2) standard deviations below the mean on an individual test of intellectual functioning or evidence that a score below two (2) standard deviations below the mean is not a reliable indicator of the student’s intellectual potential.

2. For students with inadequate performance on learning tasks involving visual input deficits, evidence that visual acuity is at least 20/70 in the better eye with best possible correction or evidence that the student’s inability to perform adequately on learning tasks is not primarily due to poor visual acuity.

3. For students with inadequate performance on learning tasks involving auditory input, evidence that loss of auditory acuity is no more than thirty (30) decibels in the better ear unaided or evidence that the student’s inability to perform adequately on learning tasks is not primarily due to poor auditory acuity.

4. For students with a physical impairment, evidence that their inability to perform adequately on learning tasks is not primarily due to the physical impairment.

5. For students with an emotional handicap, evidence that their inability to perform adequately on learning tasks is not primarily due to their emotional handicap.

6. For students who are determined to be environmentally deprived, culturally different, or economically disadvantaged, evidence that their inability to perform adequately on learning tasks is not due primarily to environmental deprivation, cultural difference, or economic disadvantage.

(3) Procedures for student referral. Prior to referral for student evaluation, the student’s learning problem shall be addressed at the school level.

(a) The minimum procedures shall include:

1. Identification of the student’s learning problem and current functioning level in school;

2. At least two (2) conferences concerning the student’s specific problem. These conferences shall include the parents or guardian and administrative personnel, student services personnel or teaching personnel;

3. At least two (2) observations of the student’s behavior which indicate the learning problem. At least one (1) of the observations shall be conducted by a member of the multidisciplinary evaluation team other than the child’s regular classroom teacher;

4. At least two (2) educational interventions at the school level appropriate for the learning problem at the student’s current level of functioning;

5. Screening for vision, hearing, speech and language functioning with referral for complete evaluations where the need is indicated;

6. Review of social, psychological, medical, and achievement data in the student’s cumulative record; and

7. Review of attendance record, and where applicable, investigation of reasons for excessive absenteeism.

(b) Documentation of these efforts shall be incorporated with the written referral and shall show these efforts to have been ineffective in meeting the student’s educational needs.

(4) Procedures for student evaluation. Instruments selected for use in the evaluation of psychological processes, intellectual functioning and academic achievement shall be administered and interpreted in conformance with instructions provided by their producers. The following evaluations and procedures are required to determine a student’s eligibility and educational placement:

(a) A review of all documentation and data required by subsection (3) of this rule;

(b) A standardized individual test of intellectual functioning administered by a professional person qualified in accordance with subsection 6A-6.071(6), F.A.C.;

(c) An evaluation to determine the student’s level of functioning in the basic psychological process areas; and

(d) An individually administered evaluation of academic achievement.

(5) The multidisciplinary evaluation team.

(a) For students suspected of having a specific learning disability, the multidisciplinary evaluation team shall include the following personnel:

1. The student’s regular teacher, or

a. If the student does not have a regular teacher, a regular classroom teacher qualified to teach a child of his or her age; or

b. For a student of less than school age, an individual qualified to teach a child of his or her age; and

2. At least one (1) person qualified to conduct individual diagnostic examinations.

(b) The team must meet to consider the evaluation findings. If all members can not be present, their findings may be presented by representatives of their disciplines.

(c) A written report shall be prepared which reflects the findings of the multidisciplinary evaluation team. The report shall include the following components:

1. Whether or not the student has a specific learning disability;

2. The basis for making the determination;

3. The relevant behavior noted during the observation of the student;

4. The relationship of that behavior to the student’s academic functioning;

5. The educationally relevant medical findings, if any;

6. The determination of the team concerning evidence that the student’s learning problems are not primarily due to other handicapping conditions;

7. The determination of the team concerning the effects of environment, cultural difference, or economic disadvantage;

8. Whether there is a severe discrepancy between achievement and ability which requires exceptional student education and related services; and

(d) Each team member shall certify in writing whether or not the report reflects his or her conclusion. If it does not reflect his or her conclusion, the team member must submit a separate statement presenting his or her conclusions.

(6) This rule shall take effect July 1, 1994, for all school districts.
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